Abstract. Although several studies in the affluent world have examined the job satisfaction and dissatisfaction of lecturers in higher education, little is known about academic job satisfaction in the low-resource countries. This study probes those factors contributing to academic satisfaction and dissatisfaction in higher education in the developing world. Using a sample of 182 respondents drawn from two universities in Uganda, this analysis reports that the factors most prevalent in the prediction of dons' satisfaction relate to co-worker behaviour, supervision and intrinsic facets of teaching. Analogously, the stimuli that create academic dissatisfaction are largely extrinsic (contextual) factors with respect to facets of remuneration, governance, research, promotion, and working environment. This article discusses these findings in the light of Herzberg's dichotomy and concludes that any given factor be it intrinsic or extrinsic can either evoke academic satisfaction or induce dissatisfaction. The present analysis finds that while age, rank, and tenure significantly predict academic job satisfaction, no evidence is adduced to support a gender influence on dons' job satisfaction. Implications for Ugandan academics' job satisfaction are formulated, recommendations made, and a further research agenda proposed.
Introduction
The global trend: an endangered profession?
At a time when the geographic lines that divided the world of scholarship are becoming blurred (Boyer et al. 1994 ), higher education systems in both the affluent and the developing world find themselves amidst a difficult process of change that will obviously impact significantly on their principal workers. Indeed, public debate and academic reflection on the academic profession is not always characterised by contentment and serenity (Enders 1999) , and with a plethora of what are called structural reforms, the skills of being an academic are increasingly becoming isolated and fragmented (Smyth and Hattam 2000) and relationships, particularly power associations, are changing. For instance, some argue that with the growth of privately sponsored research, the interests of commercial firms have become dominant on campus, and consequently, academics have become 'corporatised' (Altbach 2001). Quite clearly the work of academics is affected by major global trends evident in universities notably accountability, massification, managerial controls, and deteriorating financial support (Altbach and Chait 2001). It would seem, therefore, that not only is the academic workplace changing rapidly worldwide, but also the academic profession is finding it increasingly difficult to manage the tensions within which it has to operate. This is particularly noticeable in the developing world, and one has to ask, in that context, is the academic profession endangered?
The Ugandan context: doing more with less
In Uganda there is increasing demand by universities on academics to perform more effectively and efficiently, while at the same time they are expected to operate under adverse and declining circumstances (Kajubi 1992; Saint 1992). As a consequence of increased enrolments and the need for more staff, there is reduced rigour in staff recruitment and promotional criteria (Ocitti 1993) . But, despite such moves, 48 percent of posts were unfilled at Makerere University Kampala (MUK) (Sanyal 1995) . Coupled to, and exacerbating, these issues is the reduction in funding for the Higher Education sector. For example, out of US $710m earmarked for Uganda's Education Strategic Investment Plan (ESIP)-1998-2003, only 9% of the total figure is for higher education (The New Vision 1999). When looked at within the overall educational project and its competing needs, these developments can be regarded as reasonable. Garrett (1999) has seen this reduced investment in Higher Education as typical of the Sector Investment Programmes currently being undertaken by many developing countries, and to be understandable within the context of their crucially important drive towards Universal Primary Education (UPE). As Urwick (2002) has recognised, the need for public funding on primary education has taken precedence.
This having been said however, the Higher Education sub-sector still has an important role to play in the overall drive towards improved standards, and it still requires adequate and sustained investment. Evidence suggests that staff pay for university lecturers is insufficient,
